	Learning Management Plan for: Foundation Year, Semester two  Learning Management Plan Focus: English - literacy, language, literature

	(1)  What does my Learner Already Know?

Students in the second half of Foundation Year have been working on developing a wider word-base of written and read language. They are piecing together sentences by sounding out words as they recognise the sound-letter associations. 
This Year level is categorised as learning in the Key Growth Point (KGP) 2 area…

It is important to note that some children within this ‘level’ fall outside of the average expectations. For those working at a lower level, it must be ensured that individual needs are met, and learning outcomes encouraged in response, whilst those at higher levels may need challenges within the same task to deepen their knowledge (ie. through further real-life application or problem-solving).

	(5) What will constitute the learning journey?

LEP Sequence No.

LEP/ Lesson sequence/

Outcome focus

(LMQ2)

Learning Experiences 

What is to be taught? What are the Sequential Strategies

Main DoL focus

Time Frame

(LMQ4)

(recognising att’n span best within 20min timeframe)
1

Initiate lesson with by engaging students in text. Students positioned on floor in front of teacher, so that book illustrations are easily seen by all. Children asked to comment on book cover and illustrations, raising hand to describe their own experience of “seasons”

Acquire and Integrate Knowledge – Declarative and Procedural;

Knowledge and Perceptions – all student ideas and efforts will receive credit and encouragement, all students will receive individual attention; flexibility will be provided through student-choice and own-emphasis, with teacher assistance applied according to student capacity for writing and comprehending text

10 mins
2

Teacher reads pages of book, stopping for discussion of each season, opening this discussion with open-questions – “How does it feel when the weather is ‘building up’ to becoming wetter in Gurrung?”; “Who has seen the baby birds and other animals in Gudjeuk?” 
20 mins
3

Open discussion at the end of the book (main season passages the emphasis, not all text has been read aloud, but students encouraged to comment on what they see in the pictures, relating to own experience and curiosity
10-15 mins
4
A4 paper given out following instructions to draw something they remembered or liked about the book and write what it is. Teacher to circulate group to discuss each student’s response and correct them with their single sentence formation.

20-25 mins (continued next session if required)
5
Re-group at end of lesson time to allow students to show their work and discuss their reflections on the text. Tell students we will continue to work on the seasons in further lessons


	(2) Where does my learner(s) need / want to be?
My learner will be able to:

(Procedural Knowledge): Listening, reading and viewing (‘Receptive Modes’) – make meaning from text; recall one or two elements from a text and reflect upon it; identify elements of similarity between the text and themselves; increasingly draw upon their growing knowledge of vocabulary and their developing linking of letters to sounds.
(Declarative Knowledge) Speaking, writing and creating (‘Productive Modes’) – students make connections between text and their own experiences, they can recall and reflect upon events in text and own likes/dislikes from its elements; retell events and experiences with others; students use familiar words and phrases, as well as images to create meaning with text; beginning writing behaviours are emerging with experimentation using full-stops, capitalisation and increasingly using correct placement of lower- and upper-case letters.

	

	(3) How does my learner best learn?

This task will involve both group and individual learning, with seating encouraging discussion even when children are working on their individual written (and drawing) tasks. Collaboration will take place in this way. However, moving around the students to discuss individual reflections will encourage deeper thought and allow for individually-scaffolding learning as well. 
	(6) Who will do what?

It will be my role to deliver the lesson and encourage response from the students. Open-questions to lead group discussions, guiding children in their responses in written and image-form, and scaffolding their writing in this way as well as with key words written on the white board for the seasons, animals seen and events that occurred in the text.

	(4) What resources do I have at my disposal?

1. Text – Walking with the Seasons in Kakakdu, by Diane Lucas and Ken Searle
2. My mentor teacher

3. The Australian Curriculum Framework

4. Whiteboard and textas

5. Coloured pencils and A4, headed paper for drawing and written work
	(7) How will I check to see my learner has achieved the defined learning outcomes?

Meeting of outcomes, as outlined by the Australian Curriculum and more specifically to this task, will enable me to discern my students’ individual accomplishments along a continuum.

	
	(8) How will I inform the learner and others of the learner’s progress?

As a student teacher, I will discuss my reflected observations of students, including the interaction I have had with them through discussion of their work and their knowledge of the text, with my mentor teacher. Learners (the students) will receive general, encouraging feedback, emphasising their achievements rather than their problem-areas, but also with encouragement to try (ie. remember, relate, practice) to meet outcomes.


Question 1 (What does my learner already Know?)
This question   draws the teacher/learning manager first and foremost to the learner. This is in distinct contrast to traditional teaching which begins with teacher reference to a grade-level syllabus or curriculum guide. Through Question 1, the learning manager is actively engaged in collating information which profiles the learner. In a classroom sense this will mean meeting with previous teachers, conducting a series of pre-tests, reviewing past performance based upon work samples and other documentation maintained as part of the teaching/ learning process. 

Question 2 (Where does my learner need/want to be?)
This question sets the learning outcomes to achieved and it is at this point that syllabi and curriculum documents are used in formal learning programs as a resource base / reference.  One needs to note that Question 2 is about needs and want and so learning outcomes will also be derived from personal negotiations with the learner. Question 2 is important as it ensures the learner is an equal partner in his/her learning plan. This question tells the teacher/learning manager what they are aiming for and frames the plan that is developed in LMQs 4 through 8.
Question 3 (How does my learner best learn?) 
This question directs the teacher/learning manager to engage in best practice and professional reflection. By engaging in best practice and professional reflection the learning manager renews their professional knowledge base and guarantees for the learner that learning plans are of the highest quality; yet aligned to their specific profile. Without Question 3, teachers get caught in a cycle of attempting to 'do the same better'. Effective practice is doing it better by knowing what is best!   

The next three LMQs are about designing the specific learning experiences . By using Questions 4 through 6 the learning manager begins to develop a series of learning experiences, known as a Learning Journey or a Unit of Work, using the first three answers as the contextual profile. 

Question 4 (What resources do I have at my disposal?)
is where physical resources are audited in preparation for teaching.  This is about identifying what can be used to support your learning program. It is at question 4 and again with questions 5 and 6 that the traditional age related groupings are challenged and re-engineered according to the knowledge to be learnt. 

Question 5 (What will constitute the learning journey and what therefore is the best context for learning?)
is the actual design phase where learning experiences are developed: a plan for what will be done . There are a variety of  strategies, employed to deliver on the learning plan. 

Question 6 (Who will do what?)
is a realisation that the teachers/Learning Managers are not the only educator in a modern child's/ students life and that many agents can be enlisted as part of the learning journey (such as; teacher aides, sporting coaches, grandparents, parents, technology-based learning programs, internet, social organisations, etc).  This is where teacher centred learning experiences gives way to a network of possible co-teachers under the direction of the learning manager 

The last series of LMQs are about ascertaining whether the learning outcomes have been achieved. 

Question 7 (How will I check to see that the learner has achieved the learning outcomes?)
is a focus upon identifying evidence, which when collected, would be used to ascertain whether the learning outcomes (from Question 2) had been achieved. teachers/Learning Managers use a process of analysis and evaluation to compare and contrast findings from evidence so as to inform Question 8. 

Question 8 (How will I inform the student about their progress)
is a planning of proformas and processes  to inform the learner and key stakeholders about learning progress, and from which the next learning journey will develop. 

The answering of the 8 LMQs is, in itself, an assessment activity and once completed, the learning manager begins implementing (or delivering) the learning journey as detailed within the Learning Management Plan. The learning manager will find themselves back at question 1 in a continuous cyclic process as the need for the next learning journey arises. 

To sum up, there are a couple of things that are important to revisit: 

The world has not only changed but continues to change exponentially. This means educators have to prepare learners for a different world. This means doing their work differently. 

Teaching is symbolic of an era now long passed. The learning manager is therefore symbolic of the educator for the 21 st century. 

There is now a growing mountain of education research that tells us what effective practice is and we now know that one size learning programs don't meet the learning needs of all learners. 

The 8 LMQs act as the chief design framework where all the essential elements of an effective learning plan are factored and which then guides the learning manager in their actions as educator. These questions are in effect the schematic organiser for the developing learning manager. 

